Classroom Management Portfolio – Sarah Minor

Secondary – High School Art

I. Philosophy

When determining what my classroom behavior management philosophy will be I can only speculate based on what I have learned in Behavior Management Techniques and my experience as a substitute teacher. Of course in an ideal world I would have no behavior problems, every student would love learning about art and hang on my every word. Since we do not live in a fantasy world, I just have a few basic goals for the atmosphere of my classroom. 

· Positive Attitude, 

· Enthusiastic Creativity, 

· Respectful Cooperation, 

· Cleanliness and Organization

High school art can be two very different things. The class is either a sincere interest of the student who wishes to develop his or her skills, or it’s an elective they are fairly sure won’t require a lot of study and could possibly be a great setting for socializing, and generally goofing off. It is realistic to say I will have a higher percentage of the latter in my classes. Knowing this, I would begin each year instituting the goals listed above and persistently encouraging a sense of self-esteem and pride in their craft. This self-esteem will carry over to other coursework and benefit the school as a whole. Parents will notice a difference at home when their child, who may not have excelled at any extracurricular activities, has developed a sincere interest in art. I also anticipate the parents will begin to notice their child’s improving organization skills and respect for property. 
Positive Attitude

Instilling a positive attitude and sense of self-esteem should be a goal in every classroom. In art, however, this can be difficult. Society seems to place a label on the talented and untalented by about age 5. If little Johnny is not coloring inside the lines in kindergarten, he will be moved to the non-artistic column for the remainder of his school years. The opposite is also true. Those with noticeable skills in the arts are labeled and nurtured to succeed in their chosen craft. By the time these students have hit high school, they have been rolling with what society has labeled them for nearly 10 years. It will be a challenge to alter what they expect of themselves. As Rudolf Dreikurs states in his model of discipline through Democratic Teaching, almost all students have a primary compelling desire to feel they are valued members of the class that they belong. By working toward the goal of each student’s belief that he or she is talented in their own way and encouraging their abilities, a group dynamic will form in that each student will feel a part of a creative, original and talented society.

Enthusiastic Creativity 

I will not stop at simply expecting each student to show signs of creativity and originality because I truly believe that is a quality found in everyone once they learn to tap into the right side of their brain. I add enthusiasm to the goal in the hopes that the classroom environment is stimulating and energetic. As Jacob Kounin states in his model on lesson management, effective teachers keep students attentive and actively involved. The classroom environment for this age student should move at a fast pace and never become stagnant. I will strive to make each lesson and demonstration of art techniques exciting with a sense of surprise lurking around every corner. I do not want my lessons to be predictable and “by the book.” We may impromptly hold a sketching class outside around campus, or invite guest artists to come and speak / demonstrate to be sure the students are not exposed to my artistic skills alone. As Kounin also states, effective teachers see to it that students are not given over-exposure to a particular topic, my lesson plans will introduce several new techniques and options at a time. I will then strive to work one on one with students to nurture their particular areas of interest.

Respectful Cooperation

I will insist on showing respect to not only myself but fellow students as well. The desire to pass judgment on another student’s skill level is unfortunately not easy to restrain. It is natural to form opinions about what is considered to be “good” work. My students will learn to administer their own constructive critiquing sessions to learn from one another and receive positive feedback about their work in progress. The students will be trained in using positive language and respectful, but truthful feedback toward one another. As Haim Ginott points out in his model on discipline through congruent communication, teachers should use appreciative praise when responding to effort or improvement. I will also expect my students to use appreciative praise when speaking and working with one another on their artistic endeavors.

Cleanliness and Organization

This may seem an odd goal for classroom behavior management, but with my type A personality of organization and order, it will definitely improve my behavior toward the students. Walker and Shea (1999) defined positive reinforcement as the process of reinforcing a target behavior to increase the probability that the behavior will recur. At the beginning of each year, I will make it very clear exactly how the room and supplies are to be kept. This list of expectations will be repeated and demonstrated daily until each student has a clear understanding of the order desired in the classroom. As a reward, or positive reinforcement, the students will receive refreshments on Fridays during the weekly constructive critiquing session. If the goals of cleanliness in the classroom are not met, the class will not receive refreshments at the end of the week.

Each of the four main goals will require persistent training at the beginning of each year. Each also includes a few basic rules to follow in the classroom that lead, ultimately, to respect, cooperation and creativity.

II. Discipline Policy
Classroom Rules

1. No talking during instruction or demonstration unless called upon for discussion.

2. Students must be seated in assigned seat with supplies and current project within five minutes after bell has rung.

3. Use respectful language with teacher as well as fellow classmates

4. Must demonstrate effort to succeed every day

5. With 5 minutes remaining in class, each student will place tools, supplies and project in its place and wipe down workspace.

6. All projects are to be completed on time and presented professionally.

Consequences of Violating the Rules

Talking during instruction or demonstration will first receive one warning. If the behavior persists, a change in assigned seating will occur followed by trip to the principal’s office. If behavior is still a problem a letter will be sent home and a consultation with parents will be requested.

Students will be considered tardy if they are not in their assigned seat with supplies ready to work within five minutes after the bell has rung.

If a student is disrespectful to the teacher or a fellow classmate, a warning will be issued. If the disrespect is severe, an immediate in school suspension will be given. If the warning does not change the behavior, an in school suspension will be given with a zero grade for participation for the day.

If consistent effort is not apparent, I will consult with the student to determine the reasons for their inadequate level of effort. After determining the reasoning, a one on one self-monitoring plan will be implemented.

If workspace, tools, supplies and portfolios are not kept organized and clean, the class will forfeit the opportunity for refreshments during the Friday critiquing session.

If a student does not turn work in on time, he or she will lose one letter grade on the project for each day it is late.

Recognizing Good Behavior

If overall behavior is at a recognizably good level, I will organize specially planned days such as; art related movie festivals, pizza parties, field trips to local artist studios, and allowing students to pick the theme for the next project.

If the classroom is kept neat and clean, I will allow refreshments on Fridays, sometimes surprising the students with homemade treats.

Involving Parents

At the beginning of the year, when students are being informed of classroom rules, a letter will be sent home to parents explaining my expectations of student behavior. This letter will need to be signed and brought back. This will act as a sort of contract that all parties involved are informed and understand the consequences of my rules of behavior.

Reasoning for Rules and Consequences

My reasoning lies heavily on Maslow’s Hierarchy of Needs. Aiming for the fourth tier, esteem, will assure that each student learns to feel a sense of love and safety, which will allow their creativity to blossom and result in a higher self-esteem.

Blankstein and Guetzloe (2000) encouraged educators to help students develop “a sense of the possible.” They emphasized the complementary roles of hope and optimism. This belief ties in strongly with my effort in striving for a positive attitude toward what the student is able to accomplish.

The goal to aim for respect in the classroom is supported by the theory brought forth by Shepard, (1964) cohesive groups are characterized by respect for individuals, commitment to group goals, high group morale, and resourcefulness in dealing with group problems. The more cohesive the group, the more productive.

Cleanliness is next to Godliness and that is supported in the verse “Train up a child in the way he should go; and when he is old he will not depart from it.” (Proverbs 22:6) I believe, as Horace Mann did, although reading, spelling, and writing are important, the primary mission of education is to build character. Keeping a neat and orderly classroom will allow for more creative time and lead to a better-prepared student. Learning to respect property and keep supplies straight and organized is building a skill they will use throughout life.

III. Involving Stakeholders

Involving parents in creating the structure of classroom management could be a mistake. I will however, inform each parent or guardian of the classroom rules and expectations. I will require that this letter be signed and returned so that all parties are aware of the structure in place.

If parents are called in for a consultation, I will work with them to try to get an understanding of why the student is having trouble with behavior. I will try to learn as much as I can about the rules the student live by at home and search for a connection to be made with the parents. In an ideal situation, the parents will work hand-in-hand with me to try to change the behavior of the student. This area of management will need to be handled delicately in a comfortable and neutral setting for all involved. I may meet the parents for coffee or take a lunch hour to visit. As believed by Albert, (1996); Sylwester, (2001) Community-based classrooms are founded on the premise that teachers and students are partners in the teaching-learning process.

Involving students in developing the classroom rules will be held to a minimum. I am not striving for a completely autocratic environment, but I do believe in a teacher-in-charge setting as set forth by Lee and Marlene Canter in using assertive discipline. Having said that, I will allow for a sense of community to evolve through the student’s participation in setting up structure for critiquing sessions. I want these sessions to be an open and honest, respectful setting. The students will be allowed to have input on what language is going to be aloud and not aloud. They will also decide in what manner we will discuss each artist’s project. Will the artist lead? Alternatively, will we pair and share? I want the students to feel a sense of ownership so they will fully understand and appreciate its value.

As brought forth by Reeve, Bolt and Cai, 1999, Autonomy is a powerful motivator. Students will study harder when they have a voice in the curriculum.

IV. Classroom Configuration
See Diagram Attached for reference

I have arranged the seating at bar height tables to aid in demonstration and expanding workspace. I have seated the students on three sides of the table for two reasons. The first reason is to allow space on one side for demonstration where each student can see me. The second reason is to keep a wide lane for free flowing movement from the door, past the ceramics studio and back to the graphics studio.

Since cleanliness is a large part of my classroom management, I have placed eight sinks in the main room and two in the ceramics studio with adequate place for storage of tools and everyday items. Back-up supplies, expensive items and replacement tools will be kept in the Supply Closet. This door will be locked when I am not in the room.

The Graphic Arts Technology studio has room for seven students to work on design projects. The monitors are easily seen from my desk and will avoid students surfing the net or working on non-class related projects. The color laser printer in the corner can be accessed by all computers. There will be a smart board on the wall above the four graphics computers. This is where I will be able to give instruction for all to see.

The Portfolio Storage Centers will provide adequate space for students to store their completed works, as well as their works in progress. Each student will have an assigned portfolio.

The Ceramics Studio is easily accessed from the main door of the classroom. Ceramics is most often an independent study course. Students come and go when they have time in between their regularly scheduled course time. Locating this near the main door, and in a separate room, will cut down on interruption of the current class. 

The Gallery Space, which covers the wall between the storage closet and ceramic studio doors, will be a display area for student work, inspirational work, samples of techniques and other stimulating design. This will be visible to all students from their seats.

Last but no least, my desk will be located very near the technology area due to the costly equipment and need for protection. I can also see the door to the classroom and keep an eye on who is coming and going from the ceramics studio. The main part of my instruction will be demonstrating and will utilize the large traffic lane from the door to my desk.

The arrangement of my classroom space is based on the seven key concerns for teachers to keep in mind when they are arranging furniture (Evertson & Emmer, 1982b; Sylwester, 2000)

1. Keep high-traffic areas free of congestion.

2. Be sure you can easily see the students.

3. Keep frequently used teaching materials and student supplies readily at hand.

4. Be certain students can easily see whole-class presentations and displays.

5. Arrange furniture, room dividers, work stations, learning centers, and so forth in a manner that allows students to move easily throughout the room.

6. Create personal space for students.

7. Solicit student feedback on how they feel about the comfort level of the classroom.
V. Classroom Transition

Given the fact I will be teaching high school students, my transitions will take place between activities and new lessons. As Jacob Kounin believes, good lesson momentum keeps students on track. Keeping the students actively involved in the lessons and enthusiastic about the projects will be a top priority. When the students are nearing the end of the current project, we will have a system of closure by holding an in-class art show. We will talk about each students work and ask them why they chose the subject matter and medium. After several projects are completed we will have a multi-class art show complete with reception and invitations to the public through the local newspaper. Learning to show work and be proud of your accomplishments is a large part of the artistic process. The National Committee for Citizens in Education reported that parent-teacher partnerships have a positive effect on grades, standardized test scores, attitude, and behavior (Henderson, 1997). These public art shows will provide an opportunity for parents to get involved during the semester and see what their child is accomplishing in art. This will also provide a relaxing and celebratory setting for me to build a stronger relationship with the parents and students.

When transitioning from an art history subject where the students have learned about a particular period of art or one artist in particular, we will have a movie day, which will involve the subject matter we just completed. The students will be able to look forward to this and understand the movie better after having learned background knowledge about the topic. We will then move on to a hands on project stemming from the style we just studied.
VI. Positive and Negative Forces

Questions that may arise from fellow teachers or parents

1. Are you taking too much time away from class time for set up and clean up?

Response: Although we may lose up to 15 minutes of work time, I feel we will gain in understanding the importance of respect for property, organization and good time management skills.

2. What if my child feels uncomfortable participating in the critique sessions, will they have to participate?

Response: Learning to accept constructive criticism from peers in a positive environment is part of learning to hone your artistic skills. We will ease into the process, making sure each student in comfortable with the procedure. If I notice anyone having trouble with the sessions, I will counsel him or her individually to try to work through the issues. If a problem persists, I will notify the parents to discuss alternative ideas. Group participation is a part of the student’s grade and will be valued heavily.

3. If my child is not improving in talent but is putting forth a consistent effort, will he receive full points? 

Response: Striving for enthusiastic creativity and a positive attitude about their work does not necessarily reflect in the level of skill shown by the student. There are many factors in how a project will be graded. If consistent effort is demonstrated with a positive attitude about what is “possible” to accomplish, this will weigh heavily on the outcome of their grade.

Positive comments

1. I appreciate that you hold the kids responsible for the organizational skills. I hope it carries over to home.

Response: Turning out responsible citizens is a large part of teaching. I feel the skills these kids need to have when they are on their own should be expected of them now. I hope to develop good habits of organization and time management.

2. I like the fact that you insist on respectful behavior toward not only you but the other students as well.

Response: Showing respect to one another is a major part of my classroom management. If students are not showing careful consideration when speaking with one another, they will be reprimanded immediately. I will not tolerate hateful or derogatory language.

3. I agree with trying to develop a positive attitude and sense of creativity. Some of the kids simply have not had the chance to dabble in art and do not know if they are talented or not.

Response: There will be some kids that have realized their talent by now and will simply hone their skills. The kids I get most excited about are the ones who never thought they could do it until they tried and are surprised by their own skill level. Seeing their faces as they are complimented by fellow students and other teachers is very rewarding.
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